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EXECUTIVE SUMMARY

INTRODUCTION

This toolkit provides guidance and resources to assist current and aspiring Utah
teachers in developing their ability to support the growth and learning of all
students via effective pedagogies and a commitment to students, families, schools,
and the broader mission of education. In particular, Utah teachers should constantly
strive to align their daily work, skills development, and professional dispositions
to the ten standards and related indicators of the Utah Effective Teaching
Standards (located here). Commitment to achieving these standards will allow
teachers to support the mission of public education to “ensur[e] literacy and
numeracy for all Utah children, provid[e] high quality instruction for all Utah
children, [establish] curriculum with high standards and relevance to all Utah
children, and requir[e] effective assessment to inform high quality instruction and
accountability.”tSpecifically, this toolkit provides teachers with tips, strategies, and
resources to support their professional work and development around Standard 5:
Assessment.

Utah Effective Teaching Standard 5: Assessment

Standard 1: Learner Instructional Practice

Development Effective instructional practice requires that teachers have a deep and flexible

]‘ understanding of their content areas and be able to draw upon content

L Standard 2: Learning knowledge as they work with learners to access information, apply knowledge in

The Learner Differences real-world settings, and address meaningful issues. They must also understand

and Learning and integrate assessment, planning, and instructional strategies in coordinated
Standard 3: Learning and engaging ways to assure learner mastery of the content.

Environments

Standard 5: Assessment

The teacher uses multiple methods of assessment to engage learners in their
own growth, monitor learner progress, guide planning and instruction, and
determine whether the outcomes described in content standards have been

Standard 5:
| \.\,: Assessment ) | met. The teacher:
®  Designs or selects pre-, formative, and summative assessments in a variety

Standard 4: Content
Knowledge

Inspt::ccttii::al Iii_i;‘j:t:g:al of formats that match learning objectives and engage the learner in
Planning demonstrating knowledge and skills;
Standard 7: ® Engages students in understanding and identifying the elements of quality
Instructional work and provides them with timely and descriptive feedback to guide their
Strategies progress in producing that work;
Standard 8: B Adjusts assessment methods and makes appropriate accommodations for
c()';ﬁi:ﬁgﬁggigsvth English language learners, students with disabilities, advanced students, and
students who are not meeting learning goals;
'9,;"’“ Standard 9: . . . .
rs Leadership and ®  Usesdatatoassess the effectiveness of instruction and to make adjustments
Professional Collaboration in planning and instruction;
Responsibility
Standard 10: ®  Documents student progress and provides descriptive feedback to students,
Professional and parents, and other stakeholders in a variety of ways; and

Ethical Behavior

®  Understands and practices appropriate and ethical assessment principles
and procedures.

Source: Utah State Board of Education?
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Research shows that teachers are the most
influential and impactful element of the
formal school system in promoting student
achievement. In fact, research estimates that
teachers “have two to three times the effect of

Aspects of Effective Teaching

o

Professional

any other school factor, including services, ) Knowledge Q
facilities, and even leadership.”® As the dilb m
immediate organizers and supervisors of Professional -

students’ educational experiences, teachers
exert tremendous influence on student
outcomes across multiple areas.* These effects
extend across dynamics such as academic
achievement, attendance, social-emotional
learning, behavior, future earnings, and
college attendance.?

Demeanor Planning

Qualities of
Effective
Teaching

\e

Instructional
Delivery

ﬁ
Learning
Environment

Given their influence, teachers should strive
to maximize their effectiveness in all facets of
their daily work, from planning and delivering
instruction, to establishing a safe and secure Source: Association for Supervision
learning environment, and maintaining and Curriculum Development®
professionalism.” This requires an awareness

of learners’ needs, of systemic expectations, and of one’s own strengths and
weaknesses as they relate to professional practices and pedagogies.® It also requires
teachers taking concerted actions to expand their content knowledge, strengthen
their instructional skills, and maintain a professional and positive mindset with
students, families, and colleagues.’

Assessment

This Assessing Learning in Relevant and Constructive Ways Toolkit and the nine
accompanying toolkits in the Utah Teacher Toolkit Series support Utah's current and
aspiring teachers in meeting the demands of the Utah Effective Teaching Standards.
In particular, this toolkit will help users progress toward those indicators identified
as high-effectiveness for Standard 5: Assessment.

Indicators of High-Effectiveness for Standard 5: Assessment

The highly effective teacher:

= Selects and integrates varied assessment types and involves learners in demonstrating knowledge and skills;

= Engages students in regularly producing quality work and supports students in self-assessment and goal-setting;
= Provides students with timely and descriptive feedback to guide their progress in producing quality work;

= Modifies assessment methods and makes appropriate accommodations for English language learners, students with
disabilities, advanced students, and students who are not meeting learning goals;

= Uses formative and summative inputs to reflect on and make ongoing modifications in instruction that result in
increased learner achievement;

= Selects or designs a variety of effective formats to document and provide feedback on student progress; and

= Supports students in their understanding of ethical assessment principles and procedures and provides an ethical
learning environment to support them.

Source: Utah State Board of Education®®
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OVERVIEW

This toolkit:

¥  Examines and clarifies the purpose of common assessment types to help
teachers understand the basics of when, how, and why to administer
assessments in the classroom;

v Explores key design features of formative and summative assessment that
ensure they generate the most utility for teachers, students, and families; and

¥ Presents guidance on how to use assessment data to improve instruction in
order tosupport students with different needs and operating at variable levels
of content and skills mastery.

AUDIENCE

This toolkit is designed to support current and aspiring K-12 teachers in the state of
Utah in meeting the indicators and expectations outlined in the Utah Effective
Teaching Standards, particularly Standard 5: Assessment.

©2020 Hanover Research 5
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UNDERSTAND ASSESSMENT TYPES AND PURPOSES

Teachers should recognize that assessments should have a clear purpose and focus
in order to be effectively designed, administered, and used to guide decision-
making.*Based on when assessments are delivered and whom they are delivered to,
they assume a variety of functions and generate data around those functions.? For
example, pre-assessments (i.e., those that occur before a lesson or unit) can help
teachers determine the existing knowledge and skills that students possess to guide
planning, while formative or interim assessments (i.e., those that occur during a lesson
or unit) measure students’ developing knowledge and skills in the midst of an
instructional sequence.®® Comparatively, summative assessments measure students’
performance at the conclusion of a lesson or unit, typically as a determination of
growth or proficiency relative to an established content standard or benchmark.

Key Classroom Assessment Types

TYPE DESCRIPTION

Pre-assessments are administered before students begin a lesson, unit, course, or program.
Students are not necessarily expected to know most, or even any, of the included material. They are
generally used to establish a baseline against which educators measure learning progress over the

Pre- duration of a program, course, or instructional period or to determine general academic readiness
Assessments for a course, program, grade, or new program a student may be transferring into.
- Formative assessments are in-process evaluations of learning that are typically administered
= multiple times during a unit, course, or program. The general purpose of formative assessment is to
‘, give educators in-process feedback about what students are and are not learning so that instruction,
Formative curriculum materials, and academic support can be modified accordingly. Formative assessments
Assessments are usually not scored or graded, and they may take a variety of forms.
Interim assessments are used to determine whether students are on track to performing well on
-MF future assessments, such as standardized tests, end-of-course exams, and other forms of summative
Tefertn assessment. Interim assessments are usually administered periodically during a course or school
Assessments  Y€ar (e.g., every six or eight weeks) and separately from the process of instructing students, unlike
formative assessments which are integrated into the instructional process.
Q Summative assessments are used to evaluate student learning at the conclusion of a specific
_\, instructional period (e.g.,a unit, course, semester, program, or school year). They are typically scored
Summative and graded tests, assignments, or projects that are used to determine whether students have
Assessments  learned what they were expected to learn during the defined instructional period.
Common assessments are used in a school or district to ensure that all teachers are evaluating
— student performance in a consistent, reliable, and effective manner. Common assessments facilitate
— greater consistency in teaching and evaluation practices among teachers who are responsible for
Common the same content. They allow educators to compare performance results across multiple
Assessments  classrooms, courses, schools, and/or learning experiences. Common assessments share the same

2

Standardized
Assessments

format, are administered in consistent ways, and may be formative or summative.

Standardized assessments are designed, administered, and scored in a consistent manner. They
often use a multiple-choice format, though some include open-ended, short-answer questions.
Historically, standardized tests featured rows of ovals that students filled in with a number-two
pencil, but increasingly the tests are computer-based. Standardized tests can be administered to
large student populations of the same age or grade level in a state, region, or country, and results
can be compared across individuals and groups of students.

Source: Glossary of Education Reform | Great Schools Partnership®

Teachers should further distinguish between assessments of students’ learning (e.g.,
summative) and those administered for the promotion of learning and even as
learning tasks in and of themselves (e.g., formative).' Assessments of learning help
teachers evaluate whether the anticipated degree of learning or skills growth has

©2020 Hanover Research 6
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occurred by a pre-determined endpoint such
as the end of a unit or the conclusion of the
school year.V Thus, the purpose of such
assessments is to “certify mastery of
student learning [and] determine whether
students are prepared to move on to the
next unit of instruction in a sequence.”18

Learn More
Watch the following videos to learn more about
different types of assessments:
= “Module 1: Types of Assessments” -

Michigan Virtual and Michigan Department
of Education??

“Formative Assessments: Why, When, and

Top 5 Examples” - Teachings in Education®
= “Summative Assessment: Overview and

Examples” - Teachings in Education?*

Comparatively, assessments for or as
learning are non-evaluative and provide
insight to teachers and students about
student progress toward the objectives that
will be addressed in summative
assessments.?? Assessments for learning
provide teachers with information to adjust
future instruction and to reteach topics where there is a need.Z Likewise, formative
and interim assessments help students gather insight into their own progress while
also encouraging them to reflect on their skills and knowledge relative to the
curriculum standards for the target discipline.?® In order to accomplish these dual
purposes, teachers should ensure that assessments for and as learning are planned
at important junctures in curricula and that they remain prominent in the overall
instructional process to help students achieve outlined objectives and performance
indicators.?

Assessments For, As, and Of Learning

ASSESSMENT FOR LEARNING ASSESSMENT AS LEARNING ASSESSMENT OF LEARNING

PURPOSE

Focus

Z
o
=
v
r4
=]
(TS

Enabling teachers to determine
next steps to advance student
learning and provide additional
support and enrichment

Students’ progress and learning
needs in relation to curriculum
standards

= Providing students and families
with descriptive feedback on
progress

= Guiding differentiation

Providing opportunities for each
student to monitor and critically
reflect on their learning and
identify next steps

Students’ thinking about learning
and the strategies they use to
support their learning

= Helping  students  develop
independent learning habits

= Engaging students in the learning
process alongside skills and
knowledge development

Certifying and informing teachers,
students, and families of growth
and proficiency in relation to
curriculum standards

The extent to which students apply
knowledge, skills, and attitudes
embedded in standards

= Measuring students’ level of

learning

= Generating evidence on student
placements, course completion,
and grades

Source: Centre for Innovation and Excellence in Learning, Lakehead University?

Teachers should also recognize that different assessment types produce varying
levels of datathat can be used to inform instructional decision-making.?” Generated
data will depend on when a given assessment is administered (i.e., before, during, or
after instruction), who completes the assessment (e.g., a single class, an entire
grade-level), and what content or skills are tested.?® Thus, prior to administration of
any assessment, teachers should clarify exactly what kind of evidence and outcomes
data the assessment will elicit, as well as how that evidence and data can be used to
guide decision-making and progress-monitoring.?

Indeed, the focus and timing of a given assessment lends itself to different forms of
decisions.® For example, a pre-assessment given before a curriculum unit can help
teachers determine how to weigh different elements of the content in subsequent
instruction. Comparatively, an end-of-year state accountability assessment will help

©2020 Hanover Research 7
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an entire school or district determine strengths and weaknesses in their educational

programming,

likely

resulting in

instruction in the next school year.3!

©2020 Hanover Research
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ADHERE TO EFFECTIVE DESIGN FEATURES

In addition to understanding the functions Aligning Instruction, Assessment,

and purposes of assessment types, teachers and Curriculum Standards
must be familiar with effective design
features to assess learning accurately and Assessment

appropriately and ensure cohesion between Ihe ieds it vall ceven)
pprop Y students’ progress toward

instruction, curriculum standards, and and attainment of standards
assessments.® |deally, teachers will “[blegin
with the end in mind” before planning and

delivering instruction and administering Standards

formative and summative assessments.® What students
This means that teachers should know grade- | shouldknowupon
level and subject area content standards, EOursE comNEcn

how to assess various levels of performance
relative to those standards, and what

. . Instruction
curricular sequences should look like to The activities that will help
prepare students to master the standards students achieve standards
and excel on aligned assessments.® and prepare for assessments

. . Source: Eberly Center for Teaching
There should be obvious alignment between Excellence and Educational Innovation,

assessments, standards, and planned Carnegie Mellon University3¢
instruction.®” Assessments, standards, and

instruction should address the same skills, content knowledge, and applications of
skills and knowledge at corresponding levels of cognitive rigor (e.g., Bloom’s
taxonomy).%® Such alignment:%

e Facilitates articulation of relevant and appropriate performance criteria for
the skills and knowledge embedded in target learning standards;

e Supports development of rigorous and challenging tasks that will engage
students and push them toward proficiency or mastery performance levels; and

e Helps students and families understand learning sequences, corresponding
assessments, and the connections between the two.

To support alignment between standards, assessments, and instruction, teachers can
use the Standards, Assessment, and Instruction Alignment Worksheet located on
pp. 14-16. This worksheet features prompts that ask users to outline the standards
they seek to target via instruction and assessment. It also asks users to brainstorm
potential learning activities to prepare students to meet those standards and tasks
to show their knowledge and skills during formative and summative assessments.

In addition, teachers should define performance criteria and describe the nature
of component tasks for assessments prior to using them with students.
Basically, teachers should create rubrics, articulate expectations, and clarify
assessment item types so that students—and their families—understand broader
expectations, as well as the distinctions in expectations at different levels of
performance or achievement.* In particular, teachers should:#

e Create assessment tasks and questions around the outcomes under focus;

e Articulate the evidence and indicators to be generated by tasks and questions
to determine if students are meeting the stated outcomes and goals and
whether instruction has been effective; and

e Identify multiple methods to gather evidence about how students perform.

©2020 Hanover Research 9
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In addition, teachers should design assessment tasks that will produce valid and
reliable data corresponding with the target learning standards and the defined
performance criteria.®® Essentially, assessments should measure the skills and
knowledge they intend to measure as outlined in curriculum standards (i.e., validity).
Moreover, these measurements should accurately quantify students’ performance
for those skills and knowledge points (i.e., reliability).4

By creating questions and tasks that generate valid and reliable data, teachers can
better evaluate student progress, and students and their families can acquire a clear
understanding of student performance relative to standards and the indicators for
meeting those standards.® Thus, assessment validity and reliability help ensure that
teachers, students, and families receive actionable feedback upon which to adjust
their larger collaborative approach to teaching and learning.%

Five Attributes of High-Quality Assessments

ATTRIBUTE DESCRIPTION

Assessment tasks should tap “higher-level” cognitive skills that support transferable

Source:

A
—
r 9
Focus on Higher-
Order Thinking Skills

o

Emphasis on Critical
Abilities

-
(O]

Standards Alignment

)
Use of Instructionally
Sensitive and

Educationally
Valuable Items

@

Validity, Reliability,
and Fairness

learning, rather than emphasizing rote learning and the use of basic procedures. While there
is a necessary place for basic skills and procedural knowledge, it must be balanced with
attention to critical thinking and applications of knowledge to new contexts.

In addition to key subject matter concepts, assessments should include the critical abilities
articulated in standards, such as communication, collaboration, modeling, problem-solving,
planning, reflection, and research. Tasks should measure these abilities directly as they will
be used in the real world, rather than through a remote proxy.

Regarding content and performance standards, assessments should be rigorous in terms of
the content and tasks they present, as well as the level of performance they expect.

Assessment tasks should be designed so that the underlying concepts can be taught and
learned, rather than reflecting students’ differential access to outside-of-school
experiences—frequently associated with their socioeconomic status or cultural context—or
depending on tricky interpretations that mostly reflect test-taking skills. Preparing for and
completing assessments should engage students in instructionally valuable activities, and
assessment results should provide useful information to teachers, students, and families to
guide educational programming and the provision of supplemental supports.

To be truly valid for a wide range of learners, assessments should measure what they
purport to measure, accurately evaluate students’ abilities, and do so reliably across testing
contexts and scorers. They should also be unbiased, accessible, and used in ways that
support positive outcomes for students and overall instructional quality.

Educational Policy Improvement Center and Stanford Center for Opportunity Policy in

Education, Stanford University#

Another key area that teachers should consider is ensuring that assessments are fair
and responsive to students’ individual learning needs and exceptionalities.*®
Fairness means that students are given equitable opportunities to display their
learning via assessment tasks and items that are culturally-responsive, unbiased,
and adaptable to incorporate accommodations and modifications for specialized
student populations (e.g., English language learners, students with disabilities).* To
promote fair assessment, teachers can:*

e Be flexible by using a range of methods to respond to the diversity in the
student body and by providing opportunities for students to express their
learning in different modes and modalities;

e Be clear about their learning objectives and ensure that students understand
how the assessment will measure their progress toward those objectives;

©2020 Hanover Research 10
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Source:

Be creative, utilize a variety of assessment methods to measure student
performance, and, where possible, use multiple measures;

Be concerned with the needs of

individual students as well as broader

applicability to all students in foundational assessment design; and

Be holistic and remember that fair and inclusive assessment occurs before,
during, and after learning, with frequent provision of targeted feedback.

Classroom Assessment Domains and Standards

Assessment Purpose

Learning
Expectations

Assessment Design

Student Engagement
in Assessment

Assessment
Preparation

Informed Students
and Families

Analysis of Student
Performance

Effective Feedback

Instructional Follow-
Up
Grades and
Summary Comments

Reporting
Cultural and
Linguistic Diversity

Exceptionality and
Special Education

Unbiased and Fair
Assessment

Reliability and
Validity

Reflection

Educational Evaluation®?!

Fairness

in assessment practices

STANDARD EXPLANATION

Classroom assessment practices should have a clear purpose that supports teaching
and learning.

Learning expectations should form the foundation for aligning classroom assessment
practices with appropriate instruction and learning opportunities for each student.
The types and methods of classroom assessment should clearly allow students to
demonstrate their learning.

Students should be meaningfully engaged in the assessment process and use of the
assessment evidence to enhance their learning.

Adequate teacher and student preparation in terms of resources, time, and learning
opportunities should be part of classroom assessment practices.

The purposes and uses of classroom assessment should be communicated to students
and, when appropriate, parents and guardians.

The methods for analyzing evidence of student learning should be appropriate for the
assessment purpose and practice.

Classroom assessment practices should provide timely and useful feedback to improve
student learning.

Analysis of student performance should inform instructional planning and next steps to
support ongoing student learning.

Summative grades and comments should reflect student achievement of the learning
expectations.

Assessment reports should be based on a sufficient body of evidence and provide a
summary of a student’s learning in a clear, timely, accurate, and useful manner.
Classroom assessment practices should be responsive to and respectful of the cultural
and linguistic diversity of students and their communities.

Classroom assessment practices should be appropriately differentiated to meet the
specific educational needs of all students.

Classroom assessment practices and subsequent decisions should be free from all
factors unrelated to the intended purposes of the assessment.

Classroom assessment practices should provide consistent, dependable, and
appropriate information that supports sound interpretations and decisions about each
student’s knowledge and skills.

Classroom assessment practices should be monitored and revised to improve their
overall quality.

National Council on Measurement in Education and Joint Committee on Standards for

implies that all students will have equitable

opportunities to display their skills and knowledge without any undue burden
resulting from their socioeconomic, cultural, racial, or ethnic background, their
language status, or their disability status.®? As such, teachers should consider ways
to broaden students’ abilities to successfully display their knowledge and skills by
applying universal design principles to the base construction of assessment tasks.>®

©2020 Hanover Research 1
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Principles of Inclusive Assessment Assessment “is not about ability of
& All students participate in accountability and the student to figure out unusual
classroom assessments.

formats or response methods
or[..linterpret language,” and
A Assessments allow all students to demonstrate teachers should actively look for
their learning on the same challenging content. assessment design features that may
& High-quality decision making determines
how students participate in assessments.
A Implementation fidelity ensures fair and valid
interpretations of assessment results.
& Public reporting content and formats include
the assessment results of all students.
language learning plans, and other

inhibit students’ ability to
& Continuous improvement, monitoring, and training
ensure the quality of the overall system. ) h
learning plans for students with

understand and complete outlined
tasks with fidelity.>® At the same
Source: National Center on Educational Outcomes, specialized needs.”®
University of Minnesota®’

time, teachers should provide
accommodations or modify
assessments as necessary to address
students’ needs as specified in
individualized education programs
(IEPs), Section 504 plans, English

VvV VvV VNV VNV

The Checklist for Universal Assessment Design on p. 17 presents criteria that
teachers canuse toensure that classroom assessments maximize access in their base
design. Adhering to listed criteria will also ease the process of embedding
accommodations or making modifications for those students requiring them.

Notably, many of the preceding design features apply in both brick-and-mortar and
virtual or remote settings, though “there are differences between the two modalities
that must be taken into account.””” When delivering virtual or remote assessments,
teachers should continue to deploy multiple formative and summative task types to
engage students and measure learning.”® However, teachers should also recognize
that virtual and remote learning will necessitate adaptation of assessment strategies
to available digital applications. They must also accept that certain expectations of
brick-and-mortar assessments (e.g., no or limited access to reference materials,
restrictions on collaboration) may need to be relaxed.®

As such, teachers should consider how to balance and embed formative and
summative assessments within both synchronous (i.e., real-time) and asynchronous
(i.e., unsupervised, independent) learning time. This can be achieved through a
combination of peer assessments, independent and collaborative projects, and
adapted assessment tasks (e.g., written responses posted to discussion boards,
student video-recordings of their application of a given skill).

Sample Synchronous and Asynchronous Assessment Strategies by Purpose

PURPOSE DESCRIPTION SAMPLE ASSESSMENT STRATEGIES

Synchronous: Having students restate the learning goal and success criteria
in their own words verbally, in writing, or during a think-pair-share occurring
in a web-conference breakout room

Determining what
students will learn
Clarification  and how they will

know they have Asynchronous: Having students restate the learning goal and success criteria
learned it on adiscussion board or in an online journal
Synchronous: Asking students in-the-moment questions necessitating verbal
Generating responses, use of polling tools, or written responses in a chat room
Elicitation evidence of
student learning Asynchronous: Having students respond to online discussion forum prompts,

complete online quizzes, or engage in a collaborative digital work project

©2020 Hanover Research 12
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PURPOSE DESCRIPTION SAMPLE ASSESSMENT STRATEGIES

Synchronous: Live one-to-one or group meetings with students to review

Reviewing :
S work-in-progress or completed assessment tasks
Interpretation  student learningto  agynchronous: Providing commentary to student work products using online
determine scoring rubrics or embedded commentary features of word processing and
AT IER content creation software
o Synchronous: Live peer review of assessment tasks in breakout rooms or
AdJUStll’]g provision of additional supports (e.g., a supplemental video) to support access
Action instruction tO. and understanding
address gaps in
student learning Asynchronous: Presentation of additional resources or tools to help students

manage multiple assessment components (e.g., online calendar)

Source: Smarter Balanced Assessment Consortium?®

©2020 Hanover Research 13
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Standards, Assessment, and Instruction Alignment Worksheet

Directions: Use this worksheet to help maintain alignment between standards,
assessments, and instruction. Complete each item as specified by the preceding
prompt. Duplicate pages of this worksheet may be needed depending on the volume
of standards, assessments, and instruction you wish to plan for.

Identify the target curriculum standards that you intend to address in the upcoming
sequence of instruction and assessment.

Standard:

Standard:

Standard:

Describe the content knowledge or skills embedded in the standard(s) that will be
targeted via assessment tasks and planned instructional activities.

©2020 Hanover Research 14
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List activities that you can implement during instruction to address the knowledge

and/or skills embedded in the standard(s). Then, rate each item based on how closely
it matches the standard(s) in terms of knowledge, skills, and complexity.

Activity:

To what extent is there a match between the activity and the standard(s)?

[1 Activity fully addresses skills and/or knowledge described in standard(s)

[l Activity partially addresses skills and/or knowledge described in standard(s)
[1 Activity does not address skills and/or knowledge described in standard(s)

To what extent does the activity’s cognitive rigor match that of the standard(s)?

[l Activity challenges students at a higher level of complexity than that indicated
by standard(s)

[1 Activity challenges students at a similar level of complexity to that indicated
by standard(s)

[l Activity challenges students at a lower level of complexity than that indicated
by standard(s)

Activity:

To what extent is there a match between the activity and the standard(s)?
[[1 Activity fully addresses skills and/or knowledge described in standard(s)

[l Activity partially addresses skills and/or knowledge described in standard(s)
[[1 Activity does not address skills and/or knowledge described in standard(s)

To what extent does the activity’s cognitive rigor match that of the standard(s)?

[l Activity challenges students at a higher level of complexity than that indicated
by standard(s)

[l Activity challenges students at a similar level of complexity to that indicated
by standard(s)

[[1 Activity challenges students at a lower level of complexity than that indicated
by standard(s)

©2020 Hanover Research 15




ASSESSING LEARNING IN RELEVANT AND CONSTRUCTIVE WAYS TOOLKIT:
ADHERE TO EFFECTIVE DESIGN FEATURES

List tasks that you can embed in formative or summative assessments to address

the knowledge and skills within the standards. Then, rate each task based on how
closely it matches the standard(s) in terms of knowledge, skills, and complexity.

Task:

To what extent is there a match between the task and the standard(s)?
[[1 Task fully addresses skills and/or knowledge described in standard(s)

[1 Task partially addresses skills and/or knowledge described in standard(s)
[1 Task does not address skills and/or knowledge described in standard(s)

To what extent does the task’s cognitive rigor match that of the standard(s)?
[[1 Task challenges students at a higher level of complexity than that indicated by

standard(s)

[[1 Task challenges students at a similar level of complexity to that indicated by
standard(s)

[[1 Task challenges students at a lower level of complexity than that indicated by
standard(s)

Task:

To what extent is there a match between the task and the standard(s)?
[1 Task fully addresses skills and/or knowledge described in standard(s)

[l Task partially addresses skills and/or knowledge described in standard(s)
[1 Task does not address skills and/or knowledge described in standard(s)

To what extent does the task’s cognitive rigor match that of the standard(s)?
[[1 Task challenges students at a higher level of complexity than that indicated by

standard(s)

[[1 Task challenges students at a similar level of complexity to that indicated by
standard(s)

[[1 Task challenges students at a lower level of complexity than that indicated by
standard(s)

Source: Rhode Island Department of Education and National Center for the Improvement of
Educational Assessment??
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Checklist for Universal Assessment Design

Directions: Use this checklist to determine how well classroom assessments adhere
to universal design principles and promote equitable access and opportunities for
students from diverse backgrounds and with different learning needs.

Criteria for Consideration Yes No
Do the assessment tasks and items reflect the intended standards? O O
Does the assessment test or measure skills and knowledge beyond O O
those embedded in the intended content standards?
Does the assessment content and task construction respect diversity O O
in student identities (e.g., gender, race, socioeconomic status)?
Does the assessment avoid content or language that may unfairly
. O O
advantage or disadvantage any student sub-group?
Is the formatting of the assessment’s written components (e.g.,
. . . O O
directions) clear and logical?
Is the formatting of the assessment’s visual components (e.g., graphs) O O
logical and presented with sufficient detail?
Do the overall aesthetics of the assessment (e.g., use of white space, O O
placement of assessment features, coloring) promote ease of access?
Does the assessment allow for changes in format (e.g., conversion to O O
digital format) without changing its content or difficulty?
Does the assessment facilitate the application of presentation O O
accommodations and modifications (e.g., oral reading of directions)?
Does the assessment facilitate the application of response O O
accommodations and modifications (e.g., assistive technology)?
Does the assessment facilitate the application of timing or scheduling
. e . . O O
accommodations and modifications (e.g., extra time,)?
Does the assessment facilitate the application of setting
. e . O O
accommodations and modifications (e.g., resource room)?
Do students have input regarding the types of assessment items they O O
will encounter and complete?
Do students have a choice regarding the products and procedures O O

they will use to complete the assessment?

Source: National Center on Educational Outcomes, University of Minnesota, and University of
Kansas®
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USE ASSESSMENT DATA TO DRIVE IMPROVEMENT

Assessments should provide teachers,
students, and families with actionable
data about students’ performance @ Teachers: How are students currently performing
relative to standards and their peers relative to standards, grade-level expectations, and
and about the effectiveness of their peers? What adjustments must be made to

; . . 64 instruction based on this performance?
corresponding instruction. Indeed,

teachers should leverage assessments @
to gain insights about students’ level
of proficiency or mastery for target
standards and to identify aspects of
their curricula and instruction which e

do and do_ n06t5 have positive impacts how do they compare to their grade-level peers? Is
on learning.® Moreover, teachers their current educational program meeting their
should educate students and families needs? What interventions or services might they
on interpreting assessment data.% require to address gaps?

Assessment Questions by Stakeholder

Students: How well am | performing in achieving
proficiency or mastery of target skills and knowledge?
Am | having difficulty with specific content? What
supports do | need to address these difficulties?

Parents/Guardians: Is my child performing at, above, or
below established expectations and standards, and

Source: Northwest Evaluation Association®’
Importantly, teachers should

recognize that different assessment types have varying applications.®® In particular,
the timing of an assessment and the nature of the generated feedback will produce
different information that will have specific degrees of utility.® For example, self-
assessment will likely be formative in nature and will give students an idea of their
progress relative to their own expectations. Comparatively, teacher feedback can be
either formative or summative in evaluating students’ precise strengths and areas
for development relative to standards.”

Assessment Timing and Data Uses

DIAGNOSTIC OR PRE-ASSESSMENTS

Administered prior to instruction, these assessments give teachers data about students’ existing knowledge to guide
planning to address gaps and avoid repeating unnecessary content. Students and families will acquire an awareness
about student performance on the target content prior to receiving instruction, which will guide progress monitoring.

€«
€«
€«

INTERIM OR FORMATIVE ASSESSMENTS

Administered during an instructional sequence, these assessments give teachers data on students’ progress relative to
initial performance and target proficiency and mastery criteria. This will help teachers determine the need for re-
teaching, interventions, or enrichment. Students and their families will become more aware of persisting deficits in
skills and knowledge and emerging aptitudes related to target standards. In addition, they will be able to determine
whether instruction has been effective and to offer suggestions to teachers on how better support students.

€«
€«
€«

SUMMATIVE OR POST-ASSESSMENTS

Administered at the conclusion of an instructional sequence, these assessments offer a final determination of whether
students have met, exceeded, or failed to meet a given standard or set of standards. Teachers can use this data to
improve future iterations of the corresponding instruction in successive school years, and they can leverage the data
to determine if students carry additional needs into subsequent units and lessons. Summative data can also inform
referrals to tiered interventions. Relatedly, students and families can use the data to determine the students’ level of
content and skills mastery, as well as the need for additional services and supports.

Source: Learning Accelerator and Intel Corporation”
Notably, teachers can use data from assessments as a tool to better differentiate

instruction for individual students or to make larger curriculum changes.”? This
includes actions such as “[a]djusting a classroom’s scope and sequence or the order
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and timing with which skills are introduced to students “ in cases where an entire
class shows evidence of lower- or higher-than-expected proficiency on a diagnostic
or formative assessment.”® Likewise, diagnostic and formative assessment data can
guide teachers in identifying individual students in need of remediation and
interventions—in the case of struggling students—as well as high-performing
students who would benefit from acceleration or enrichment.”* Most importantly,
teachers should leverage assessment data “to identify the strengths and weaknesses
of an entire class as well as individual students,” which will help them adjust
instruction to address knowledge and skills gaps which may require further attention
and extend content into deeper strata of learning when possible.”>

The Reciprocal Cycle of Assessment and Instruction

PLAN LEARNING TARGETS AND ENVISION PROFICIENCY

Teacher’s Role: Planning and sharing learning targets derived from standards and envisioning proficiency in
each target (i.e., “What are the learning goals, and what do proficiency and mastery look like?”)

Students’ Role: Gaining a deeper understanding of the learning targets (i.e., “Where am | going?”)

v v 7
Use FORMATIVE ASSESSMENTS TO ELICIT EVIDENCE

Teacher’s Role: Gathering evidence about student performance during the course of an instructional
sequence upon which to make future decisions

Students’ Role: Participating actively in a joint partnership with the teacher to understand their progress
toward the learning goals

v v 7
INTERPRET EVIDENCE FROM ASSESSMENTS

Teacher’s Role: Comparing evidence to success criteria to determine proficiency and misconceptions (i.e.,
“Where is student learning compared to goals?”)

Students’ Role: Interpreting learning progress with their teacher using the success criteria to identify gaps in
their learning (i.e., “Where am | now?”)

¥ 7 7
PROVIDE FEEDBACK AND ADJUST INSTRUCTION

Teachers’ Role: Providing specific, actionable, and immediate feedback about how the student can improve
their learning in relation to the success criteria, differentiating instruction to meet learning needs for each
student, and adjusting current learning goals as necessary (i.e., ““What is working and how can | close the gap
between where students are now and where they need to be?”)

|

Students’ Role: Participating in self-assessment, peer assessment, and student-teacher conferencing to
obtain feedback that can be used to adjust learning strategies in order to reach the learning goals and
potentially setting their own new learning goals and success criteria in a dialogue with the teacher

Source: Wisconsin Department of Public Instruction and Institute for Science + Math Education,
University of Washington”¢

Alongside their own efforts to differentiate instruction to better support students,
teachers should provide actionable feedback and guidance to students on how to
examine their own assessment data and progress and assume shared responsibility
for reaching target performance levels.”” Teacher feedback on all assessments
should be precise in their descriptiveness and tie directly into the outlined
performance criteria to allow students to acquire a clear understanding of their
current knowledge and skills versus the target performance level.”® Relatedly,
teachers should provide students with explicit instructions and practice on how to
interpret descriptive feedback and raw assessment data to self-assess their progress
relative to peers and target standards, set goals for progress, and seek additional
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support and enrichment.”” These efforts

Learn More can also encompass distribution of tools
Watch the following videos to learn more about to help students examine assessment data
giving feedback to students: and feedback, such as the Student Self-

» “The Importance of Feedback” - Education Assessment Form located on the next

Hub®! page. 80
= “Principles from the Feedback Matrix” - School

of Education, University of Queensland®?

“Strategies for Providing Effective Feedback to
Students in Online Courses” - Blackboard®?

Likewise, teachers should educate
parents and guardians about the broader
purposes of formative and summative
assessments and communicate with
families about individual assessments
and student performance on those
assessments.?® |Indeed, school-to-home
collaboration around assessment is vital to establish and maintain partnerships
between teachers and families that support shared knowledge of students’ strengths
and weaknesses and guide cooperative action to address students’ needs.® Such
collaboration should emphasize:8

e The purpose of each assessment;

e What assessment types are used in the classroom and how they differ;
e Students’ learning progress, as indicated by assessment results;

e The academic strengths and weaknesses of each child;

e What the teacher and parents or guardians can do to address weaknesses and
support additional growth for areas of strength; and

e The assessment process and how it impacts the teaching and learning process.
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Student Self-Assessment Form

Directions: Use the following form with students during one-to-one conferences or
for their independent use to support their ability to interpret assessment data,
understand peer and teacher feedback, and create a plan to address that feedback.

Name:

Assessment:

Based on your assessment score and/or the feedback you received—as specified in
the assessment rubric and via written or verbal feedback from teachers and/or your
peers—what are your strengths? What are your areas for development?

Strengths:

Areas for Development:

What is your plan to build on areas that you consider strengths and to improve in
areas that may require further development?

Source: Educational Leadership®
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